
ST. GEORGE’S ASSESSMENT, RECORDING, REPORTING AND TARGET 
SETTING POLICY 

  

In the community of St George’s School everyone is considered as an individual and is valued equally. 
Everyone is made to feel welcome and has a voice.  

Our school is a safe place to achieve, have fun and to develop skills towards individual, informed paths as 
we leave school and move forward in life. We learn to make choices for now and the future and to become 
as independent and self-sufficient as possible taking our place in society as part of Modern Britain. We do 
our personal best and celebrate our achievements however large or small. As a team we experience the 

world and work towards achieving our goals and dreams and being the best we can be. 

 
The Governing Body and Staff team at St. George’s School are fully committed to the following mission 
statements: 
 

 High standards are achieved through high expectations, robust target setting and high attendance  

 Staff, students and stakeholders alike treat each other with tolerance, compassion and respect.  

 St. George’s practises a Total Communication approach valuing and listening to all. 

 The curriculum and learning activities address the whole person and preparation for the life they will 
lead on leaving the school.  

 We promote personal, social, moral, spiritual and cultural development, encourage creativity, self-
discovery, raise self-esteem and inspire self-discipline and consideration for others.  

 Teaching and learning is high quality, person centered and takes place in carefully designed and 
presented environments which meet an individual/cohorts’ needs.  

 We listen to all students and stakeholders and foster an atmosphere of mutual respect, cooperation 
and student leadership. 

 The staff are our most valuable resource and shall be treated as such. 
 
This policy and practice will be reflective of the COVID 19 pandemic school closures during the second half 
of the last academic year and the impact on required changes to the curriculum and assessment as a 
result. It is also mindful of the potential need for further school closures. 

 

 
 
 
 

The curriculum has been modified to support: 
• recovery from the time out of formal education due to lockdown 
• catch up in skills and knowledge whilst supporting mental well-being 
• learning about self-safeguarding during the pandemic and how our actions can protect those around 

us 
• the provision of a multi-professional approach to learning though therapy access 
 
A guide for staff is in place in relation to remote learning to address: 
• those young people who are self-isolating and unable to access education in the school setting 
• those young people who are absent for a short period of time due to track and trace 
• weekly tutor meetings with families to support home learning and assess progress 
• advice and guidance for families in relation to keeping their child safe whilst learning online. 
• access to devices where possible to support online learning 
 
Workload reduction for staff and their wellbeing is at the forefront of all school planning at this difficult 
time. 
 
SLT will have active arrangements in place to monitor that the controls are: 
• effective 
• working as planned 
• updated appropriately considering any issues identified and changes in public health advice 

 



Students of all abilities and need type will be supported to: 
 
 Revisit prior learning and experiences; 
 Be challenged to remember and re-engage; 
 Be challenged to apply what they know, understand and can do; 
 Develop levels of fluency and accuracy previously attained 
 
We recognise this will impact on expected outcomes compared to previous years and that we will need to 
find other ways to measure progress and outcomes to account for this. 
 
Statement of Assessment Principles 
 
As St. George’s School is the only maintained secondary special school provision on the Isle of Wight we 
serve students with a very broad range of need types and abilities. We recognise that one form of 
assessment would be inadequate and so we have developed strategies in line with need so all students are 
able to demonstrate and celebrate attainment and progress. 
 

Students with severe/profound and multiple learning difficulties 

There is a number of students within the school whose learning difficulties mean that they are not able to 
engage in subject-based learning. Students are supported to develop their cognition and learning skills so 
that if they do make the required progress in the area of skill acquisition and concepts to access subject-
specific learning they will be well prepared to do so. As such we use Quest for our students with Profound 
and Multiple Learning Needs (P1-4) and a bespoke Upper Tier Quest/SLD curriculum and assessment 
model for those with severe learning difficulties.  We take account of areas of engagement. 7 were 
recommended by the Rochford Review: responsiveness, curiosity, discovery, anticipation, persistence, 
initiation and investigation. We have embraced these areas of development and extended using the same 
engagement scale we use for KS4 and 5 accreditation to promote consistency across the school:  
 
1. Encounter: student has been present when topic/concept undertaken but has not shown awareness of or 
engaged with it. 
2. Engagement: students starts to engage on a basic level with topic or concept. 
3. Awareness: student starts to show awareness of the topic or concept when it is covered. 
4. Attention & response: student pays attention to and responds to topic or concept. 
5. Participation: student starts to participate in topic or concept. 
6. Active Involvement: student becomes actively involved in own learning around a topic or concept. 
7. Development: student starts to develop their own learning around a topic or concept. 
8. Application: student applies themselves enthusiastically to learning about topic or concept. 
9. Gaining skills & understanding: student shows increased understanding and skill in dealing with topic or 
concept. 
10. Mastered: student is able to tackle topic or concept in any situation successfully. 
 
 
These are the pre-requisites skills required to progress on to subject-specific learning and to demonstrate 
and celebrate small step progress and attainment. 
 
Students with severe/profound and multiple learning needs and Autism require a different kind of provision 
which is based on a top down model. They learn life skills correctly and fully from the time they join the 
school in preparation for adulthood and life after school alongside cognition and learning activities applied 
in their everyday lives and communities. The school uses SCERTs (Social Communication, Emotional 
Regulation, Transactional Support) as a method of celebrating progress and attainment alongside a life 
skills curriculum and assessment model. Engagement areas in this area of learning take account of the 
different learning style of these students and addresses physical prompt, gestural prompt, verbal prompt, 
visual prompt, independent, generalise and collaboration. 
 
For targeted learning we use MAPP (Mapping and Assessing Personal Progress) to create and record 
individual lateral progress of knowledge and skills targets: 
  
 
 
 



from dependent                                               INDEPENDENCE                                            to independent 

Learners complete tasks independently 
The task is carefully scaffolded 

and the learner is fully 
prompted throughout. 

Some elements of the task are 
completed without support 

(or the overall level of support 
is lighter, for example physical 

help is replaced by gestural 
help). 

The learner performs the task 
with minimal support. 

Encouragement may be given, 
and prompting may be 

needed to initiate the relevant 
skill(s). 

The learner initiates the 
appropriate action and 

completes the task 
independently without 

prompts or other external 
cues. 

1            2 3             4            5 6            7             8 9           10 
 

from approximate                                                 FLUENCY                                                           to accurate 

Learners reach a level of mastery combining speed and accuracy 
The skill is approximate and 

the learner’s behaviour needs 
considerable shaping in order 

to accomplish the task. 
Performance is slow and 

halting. 

The learner’s performance is 
increasingly purposeful and 
coordinated, but it is not yet 

sufficiently accurate to 
effectively accomplish the 

task. 

Performance is sufficiently 
accurate to meet the 

requirements of the task 
which is completed with little 

faltering or hesitation. 

The skill is smooth, swift and 
accurate. No further 

refinement is needed. 
 

1            2 3             4            5 6            7             8 9           10 
 

from inconsistent                                             MAINTENANCE                                                 to consistent 

Learners maintain competency over time through repetition. They remember how to do a task after a break 
The skill has been observed 
on a single occasion or, at 

most, on sporadic and 
isolated occasions. 

The skill is demonstrated on 
repeated occasions. 

Performance is not yet 
sufficiently consistent to be 

reliably anticipated. 

Performance of the skill is 
consistent and can be reliably 

anticipated. 
The skill needs refreshing 

after a break. 

The skill is consolidated and 
maintained over time. It is 
remembered after a break 

and any loss of quality is 
quickly recovered with 

practice. 

1            2 3             4            5 6            7             8 9           10 
 

from single context                                       GENERALISATION                                        to many contexts 

Learners achieve mastery in different settings or contexts, with different stimuli or with different staff 
The skill is demonstrated in a 
single setting or context, with 

limited stimuli or materials 
and with the same staff. 

The skill is repeated but with 
some variation in setting, 

context, materials or staff. 

The skill is demonstrated in 
different settings or contexts, 

with different stimuli or 
materials and with different 

staff. 

The learner applies the  skill to 
meet the demands of a new 

situation. 

1            2 3             4            5 6            7             8 9           10 



Students with moderate learning difficulties 

St. George’s School uses B Squared Progress Steps/Steps4Life to assess progress and attainment for 
students in KS3 (P5- early ARE in equivalent primary years). These students access a subject specific 
curriculum and are assessed against key progress indicator steps. 
 
 
All students in Year 7 and those new to the school in other year groups will be base-lined to ensure we 
have an accurate idea of their needs, their starting points and are then able to set challenging targets and 
high expectations.  
 
Students in KS4 are able to take a progressive range of accreditation to suit ability and starting points from 
pre-entry level to Level 2 equivalents. The same engagement scale is used as outlined above but obviously 
students with moderate learning difficulties would be starting and working within the higher engagement 
levels. 
 
Appendices below set out our approach and methodology: 
 

 Appendix 1 – Guiding Principles  

 Appendix 2 - Assessment Evidence and Analysis Tools used at St George’s School 

 Appendix 3 - School Data Collection Program 

 Appendix 4 – Assessment Tools 

 Appendix 5 - Judging progress and attainment 

 Appendix 6 - Reporting to Parents/Carers 

 Appendix 7 - Additional Records Kept 

 Appendix 8 – Monitoring and Evaluation 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 1 
 
Guiding principles: 
 
Assessment of skills, knowledge, behaviour and attitudes is vital if we are to identify students’ individual 
needs and plan their future learning and preparation for adulthood.  
 

It enables us to:   

 recognise achievements and identify strengths and weaknesses in particular environments and 
situations, in order that appropriate intervention and support can be provided at an individual level; 

 ensure continuity and progression for each student; 

 help in monitoring the effectiveness of teaching; 

 further inform school improvement. 
 



The school agrees with the following 3 key principles; 

1. High expectations are key to securing good progress. 

2. Accurate assessment is essential to securing and measuring pupil progress. 

3. Age and prior attainment are the starting points for developing expectations of pupil progress. 

The guidance indicates that judgements about what constitutes good progress cannot be fixed and must be 
interpreted in relation to the unique needs of each student. Further at St George’s School, a range of 
assessments and analysis tools are used to capture progress.  
 
‘We believe that not everything that can be counted counts, and not everything that counts can be counted’. 

 
We are therefore responsive in the evidence we collect to show how an individual has moved their skills 
forward as a ‘whole’ person. 
 
We endeavour to spot barriers to learning rapidly and to rectify/support improvement. The use of strong 
data and evidence allows us to hold the right conversations about whether progress is good enough and to 
explore the appropriate answers to maximising achievement and attainment. 
 
Assessment involves measuring performance against certain criteria. To ensure consistent standards 
(moderation), all staff will need to know the precise meaning of these criteria.  
 
What does progress mean at St George’s? 
 
Progress is the extent to which students have moved forward in their learning from a starting point. 
 
What does the term attainment mean at St George’s? 
 
Attainment is the standard of academic performance usually demonstrated by accreditation, tests, 
examination or through teacher assessment and moderation processes both internal and external. 
 
 
What does the term achievement mean at St George’s? 
 
Achievement takes into account the standards of attainment reached by students and the progress they 
have made to reach those standards. 
 
 
 
 
 
 
 
 
 
 
Appendix 2 
 
Assessment Evidence and Analysis Tools used at St George’s School 
 
B–Squared (updated Sept. 2014 to represent the content of the new National Curriculum 2014 Year 
Expectations with P-Level content revised to reduce the huge step between P8 and YR content. Further 
updated in September 2018 in light of the removal of the statutory requirement to assess using P-levels). 
Further updated in September 2019 to include Steps4Life 

 Formative assessment tool that records students’ with upper severe splinter skills/moderate learning 
difficulties progress across the subjects and strands from year 7 to year 9 

 B-squared base-lining takes place every September for a 6 week period for all new students 
regardless of their entry year (7-9) 

 All new admissions during the year undergo a 6 week assessment period to enable base-lining 



 Half-termly deadlines issued for students in year 7 to year 9 to track pupil progress and training 
needs 

 B Squared has an analysis module CSAM (Connecting Steps Analysis Module) which enables us to 
filter and group students by a range of factors to determine cohort progress alongside individual 
data and check for negative pattern or trends. This enables us to spot young people or contexts 
which require rapid and effective intervention ensuring young people do not under achieve 
unnecessarily. Currently it is not going to allow us to compare our outcomes with other schools. We 
did use CASPA but this system is now incompatible and does not take into account recent 
curriculum and assessment changes.  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 3 
 
School Data Collection Program 

 The school has developed its own tracking and assessment program which captures annual data 
and progression at half-termly intervals based currently around B Squared progression steps, 
bespoke programs such as the SLD curriculum and accreditation progress. 

 This program takes account of how well a student progresses and how effectively barriers to 
progress have been identified and minimised or removed. We believe that an understanding of a 
student’s needs is critical to high quality teaching and is critical when setting stretching and 
challenging targets for individuals. 

 We analyse English, Maths, Computing, PSHE, Science and specialist subjects such as PE and Art. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 4 
 
Assessment tools: 
 
Baseline protocol for all new students joining St. George’s 
(For those capable of subject specific learning) 
 
The following will be carried out in the first 6 weeks at school: 
 
Reading: 

 Reading test -Test of Word Reading Efficiency (TOWRE) 



 High frequency word assessment (via B Squared/Functional Skills) 

 Phonics assessment 

 Reading sheet assessment (via B Squared/Functional Skills) 
 
Writing: 

 Single Word Spelling Test (SWST) 

 Independent writing 
 
Spoken language: 

 British Picture Vocabulary Scale (BPVS) 

 Test of Abstract Language Comprehension (TALC) which informs Blanks levels 
 
Maths: 

 Sandwell assessment 
 
These levels give a ball park level for all subjects based on language ability and accessibility. (Meeting 
between class and Science/Art/PE specialist to decide on a baseline level based on comprehension and 
Literacy levels). 
 
On-going progress is then measured on an on-going basis.  
 
Base lining students who are not able to follow a subject based curriculum will be based around teacher 
assessment using alternative methods. 
 
Students Year 10-14 
 
Students in Year 10 and above (Sometime from Year 9 in the case of able students) will have their 
outcomes measured using school developed assessment tools to measure inter-accreditation progress. 

 Functional skills 

 SLD Curriculum 

 Entry Pathways (PE) 

 Asdan courses such as Personal Progress, Focus, Towards Independence 

 BTEC 

 ELC Pearsons (Science, PE) 

 Laser LEAP and Laser Learning Qualifications 

 NCFE Art 

 Sport’s Leaders 

 St George’s Quality Mark 

 St. John’s Ambulance 
 
Targets are set via the bespoke school tracking and assessment tool on a ½ termly basis for the 
duration of the course. 

 
 
 
 
 
Literacy Checklists  
 

 Objects of reference 

 Photo knowledge 

 Symbol knowledge 

 Sign vocabulary 

 Social sight signs 

 Phonic ability 

 High frequency words 

 Spelling vocabulary 
 
 



 
Reading Assessments 
 
 
We have chosen to use reading assessments which recognise the learners as having delayed and 
sometimes different ability due to special educational needs and also the need to develop phonological 
skills before formal reading. We find the 2 described below useful because they provide diagnostic 
information in relation to planning to move an individual forward in their reading ability. 
 
We have in school the Early Literacy Test which allows us to measure the pre-reading skills of students 
with emerging literacy skills.           
 
The Early Literacy Test allows early identification of the children most likely to experience reading 
difficulties. Designed for use in pre-school as well as infant classes, the test provides a standardised, 
diagnostic assessment with a 'special needs indicator' plus matched teaching activities which will help you 
to: 
 

 identify the bottom 25% at each age level before reading problems become severe; 

 diagnose and profile each child's strengths and weaknesses in early literacy; 

 target each child's literacy needs with individualised teaching strategies. 
 

The Early Literacy Test profiles three key aspects of early literacy - book and story concepts, word 
recognition skills, and knowledge of sounds and letters (all good predictors of later reading attainment) - 
and provides norms as literacy/reading ages, percentiles and quotients, for chronological ages 4:6 to 7:5. 
The User's Handbook explains how to interpret and use the results, with half of the book devoted to 
'targeted' teaching activities and classroom resources. 
 
The Diagnostic Reading Analysis is a modern oral reading test designed specifically for less able readers 
from 7 to 16 years. The test is carefully structured, with an initial listening comprehension passage helping 
to confirm the starting point for each pupil. The pupil then goes on to read, and answer questions on, three 
graded passages - two fiction and one non-fiction - pitched at appropriate levels of difficulty. The purpose-
written reading texts utilise vocabulary and content and contexts with which students can readily engage; 
they are supported with full-colour illustrations throughout. 
 
Each assessment takes up to 15 minutes. No pupil has to take the whole test: the user-friendly Pupil 
Record points you to the next appropriate reading passage. The Pupil Record also shows at a glance which 
answers to the comprehension questions - literal and inferential - can be scored correct. Two parallel forms 
A and B allow for re-testing, to assess progress, while a photocopiable Diagnostic Checklist helps to 
identify patterns of reading performance and the cues a pupil uses when reading. 
 
TOWRE 
The TOWRE is a reliable measure of word reading accuracy and fluency. ... The Phonetic Decoding Efficiency (PDE) 
subtest measures the number of pronounceable printed nonwords that can be accurately decoded within 45 seconds. 

 
 
The Diagnostic Reading Analysis provides standardised measures of reading accuracy (as standardised 
scores and reading ages), fluency/reading rate and reading comprehension. Additionally, the second 
edition provides a standardised measure of comprehension processing speed, making the DRA ideal for 
access arrangements assessment. There is also provision for informal miscue analysis and for more 
detailed investigation: the optional Diagnostic Profiler CD-ROM (view demo) helps you to produce a 
detailed diagnostic report, including prompts for appropriate follow-up that will inform each pupil's individual 
education plan. 
 
Numeracy assessment 
We use Sandwell Maths assessment to give an indicative and diagnostic profile of the level a young person 
is working on across the Mathematics Curriculum. 
 
 
SCERTS 



SCERTS® is an innovative educational model for working with children with autism spectrum disorder 
(ASD) and their families. It provides specific guidelines for helping a child become a competent and 
confident social communicator, while preventing problem behaviours that interfere with learning and the 
development of relationships. It also is designed to help families, educators and therapists work 
cooperatively as a team, in a carefully coordinated manner, to maximize progress in supporting a child. 

The acronym “SCERTS” refers to the focus on: 

“SC” - Social Communication – the development of spontaneous, functional communication, emotional 
expression, and secure and trusting relationships with children and adults; 

“ER” - Emotional Regulation - the development of the ability to maintain a well-regulated emotional state 
to cope with everyday stress, and to be most available for learning and interacting; 

“TS” – Transactional Support – the development and implementation of supports to help partners 
respond to the child’s needs and interests, modify and adapt the environment, and provide tools to enhance 
learning (e.g., picture communication, written schedules, and sensory supports). Specific plans are also 
developed to provide educational and emotional support to families, and to foster teamwork among 
professionals. 

The SCERTS model targets the most significant challenges faced by children with ASD and their families. 

 
PSHE/SRE bespoke school assessment and tracking model 
 
Developed within school to record the development of skills in key areas of Personal, Social, Health 
Education.  
 
 
Accreditation outcomes 
 

 Functional Skills – Entry 1 to Level 2 

 Laser Learning in a range of vocational and academic subjects 

 Entry levels – Entry 1 to Level 1 

 Asdan – Towards Independence, Personal Progress, Personal and Social Development, 
Employability and short courses, subject certificate courses, Bronze, Silver and Gold. 

 BTECs 

 B Tech Home Cooking Skills 

 NCFE art related subjects 

 Sports Leaders 
 
For full details see the school Curriculum Policy and School Offer documents 2016-17. This list is not 
exhaustive as we make changes according to the needs of the young people coming in to KS4 and 5 and 
the way the progress as they move through.  
 
Students with ASD are offered courses which are personalised and teach them skills or to experience 
leisure activities through independent choice making which can be continued in their adult life. 
 
Mapping and Assessing Personal Progress (MAPPs) 
 
Students who require specialist provision in addition to the curriculum have Mapping and Assessing 
Personal Progress targets which are based around ‘life changing’ skill development. Targets are written for 
areas such as; 
 

 Interventions 

 Speech and Language specialist intervention 

 Medical needs which affect their learning 

 Bespoke programs 
 



Progress is measured half termly to ensure the target has high expectations and that the strategies are 
having an impact. 
 
Pastoral Support Plans 
 
Students with additional behaviour needs may have a PSP. Behaviour is monitored half termly to ensure 
the target has high expectations and that the strategies are having an impact in reducing restrictive 
behaviours which impede learning and progress. 
 
 
 
 
Boxall Profile 
 
The Boxall Profile highlights gaps in a child or young person’s social and emotional development; these 
gaps are directly or indirectly underlying the challenging behaviours or wellbeing difficulties children and 
young people experience.  
 
 
 
Adaptive Behaviour Assessment System 
The ABAS-II provides a complete assessment of adaptive skills. It is the only instrument ... providing 
composite norms for three general areas of adaptive behaviour (conceptual, social and practical).  
 
The ABAS-II provides a comprehensive, norm-referenced assessment of the adaptive behaviour and skills 
of individuals from birth to age 89. The test’s ease of administration and scoring, and wide age range have 
resulted in its widespread use for a large number of assessment purposes. 
 
Scores for each area allow you to evaluate areas of functioning, determine strengths and weaknesses, and 
specify training goals.  
 
The clinician can also use ABAS-II to evaluate those individuals with learning difficulties, Attention-Deficit/ 
Hyperactivity Disorder (ADHD), or other impairments related to motor, speech and language, hearing, and 
neuropsychological disorders. This test is also useful in determining how well the individual responds to 
daily demands from the environment. The ABAS-II can also be used to determine if adults can live 
independently. 

 Conceptual 

 Practical 

 Community Use 

 Home Living  

 Self-Care 

 Social 

 Functional Academics 

 Social 

 Community 

 Leisure 

 Health and Safety 

 Self-Direction 

 Work 

 
 
Attendance 
 
Attendance is recorded and monitored vigorously as the students have to attend to get the best benefits 
from all the above. 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 5 
 
Judging progress and attainment 
 
Progress and attainment will be judged at an individual level taking into account targets set in line with the 
school’s target setting formula  Other assessment systems will be used to capture progress about essential 
life skills which compliment their academic outcomes and provide information about the ‘whole’ student. 
This is sometimes difficult to capture with ASD students as their progress cannot always be measured in 
the traditional way but is evident through their acceptance of new or different experiences. 
 
 
Analysis 



Analysis is completed by Senior Leaders (Headteacher, Network Manager and KS Managers) and teachers 
using B Squared Progress Steps/ Steps4Life and the school’s bespoke assessment and tracking system 
against the school target setting formula half termly, annually and at the end of key stage 3.  
 
Students in Years 10-14 have their progress analysed by Senior Leaders (Headteacher, Data Manager, KS 
Managers) and teachers using the school’s bespoke inter-accreditation system  
  

 Data is analysed at individual, cohort and school level every 6 weeks. 

 Vulnerable groups are tracked e.g. PP/FSM/Ever 6, LAC. EAL, need types, gender etc. 

 Actual progress is measured against expectation and RAG (Red, Amber, Green) rated for easy 
identification. 

 Students are identified for intervention if they are underachieving.  

 Other data banks are analysed in the same moderation session at the end of each term. 
 
Target Setting 
 
A target is what a student could achieve if the school has high aspirations and puts into place the right 
conditions for learning. We believe target setting is central to individual and school improvement. If a young 
person is not making expected rates of progress using this method or if the academic route is not capturing 
wider progress, alternative methods will be run alongside. 
 
 
Target setting guide based on the new B Squared Progress Steps compared to the former P-Level 
targets which were set on National Progression Guidance: 
 
Target setting formulas used for 2014 -18 were proven to be robust and challenging and so we have kept 
the same proportionate rates of high expectation. 
 

Starting point when entering KS3 

Level P4 P5 P6 P7 P8 1 2 3 4 

B Squared Progress Steps 

Progress Step  PS1  PS2 PS3 PS4 PS5 PS6  

Our guide for target setting at St George’s based on averages from key progression starting 
points 
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Interventions 
 
Insufficient progress is tracked at individual level on a half termly basis recording progress, actions and 
outcomes. 
Any student not on track to achieve their target in the area of Literacy and Maths will be given access to 
interventions in the form of precision assessment and subsequent teaching delivered by a teacher and a 
Higher Level Teaching Assistants (HLTAs) to find a successful way forward and then the enhanced 
teaching approach will be handed over to the class team to deliver on a daily basis. 
Appendix 6 
 
Reporting to Parents/Carers 
Student progress is reported to and discussed with parents and carers at: 

 Annual Reviews 

 Termly reports in relation to Statement of SEN or Education Health and Care Plans (EHCPs) 
targets/IEPs with report of progress and new targets set 

 End of year reports (includes all achieved academic levels) 

 Virtual Parents’ Evenings 

 Home – school email communication(used daily) 

 Face to face meetings (if possible in the light of COVID 19) 

 Telephone calls 



 Home visits 
 

We hold annual consultation to gauge parental satisfaction. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 7 

 
Additional Records Kept: 

 Education, Health and Care Plans 

 Student pen portraits 

 Pastoral Support Plans if required 

 Risk assessments, if required 

 Medical care plans 

 Specialist assessments (EPS, SLT, Physio, OT, VI etc) 

 LAC review minutes 

 PEP review minutes 

 Multi agency meeting minutes 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 8 
 

Monitoring and evaluation 
 

 Student outcome data is monitored half termly by the headteacher and Network Manager. Issues 
are discussed with teaching staff and intervention needs are identified quickly and administered 
swiftly. 

 Outcomes are reported termly to the Governing Body and Key Stage Governors meet with KS leads 
to interrogate outcomes. 

 Termly moderation meetings between each KS3 teacher and a member of the Senior Leadership 
Team take place to monitor all recording and evidence pertinent to the young people in their class. 
For specialist teachers this is based around target setting and work scrutiny. KS4 and 5 teachers 



have their student evidence files moderated termly to ensure they are meeting accreditation and 
syllabus requirements.  

 Annual analysis of data and accreditation outcomes is undertaken in July/September by the 
Headteacher and the Governor for data scrutiny but is also monitored termly and reported to the 
Full Governing Body. 
 

 Whole School, Individual classes, Key Stage, Key Skills classes, MLD, SLD, PMLD, ASD, SEBD, 
LAC students, Children in Care, Young carers, Students in receipt of Pupil Premium/free school 
meals including the ‘ever 6’ cohort, Students whose attendance is below 90%, Students whose 
behavioural incidences are high, EAL students, Boys, Girls 

 

 Whole school moderation takes place termly with all teachers and with other schools (Medina 
House/St Catherine’s/Hants special schools), and as a result:  

o Enables us to reach common agreement 
o Discussion develops good practice across the school about forming judgements 
o Helps to decide ‘best fit’ judgement 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


