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Pupil premium strategy statement (including Covid 
catch up) 

This statement details our school’s use of pupil premium (and recovery premium (Covid 
Catch up for the 2021 to 2022 academic year) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St George’s School 

Number of pupils in school  197 

Proportion (%) of pupil premium eligible pupils 39.59% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 – 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Sue Holman 

Head Teacher 

Pupil premium lead Steff Gleeson 

Governor / Trustee lead Liz Hinkes 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £106,760 

Recovery premium (Covid catch up) funding allocation 
this academic year 

£44,400 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£151,160 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use the pupil premium funding to help us achieve and sustain positive 

outcomes for our disadvantaged pupils. 

Common barriers to learning for disadvantaged children can be: less support at home, 

weak language and communication skills, lack of confidence, more frequent behaviour 

difficulties and attendance and punctuality issues. There may also be complex family 

situations that prevent children from flourishing. The challenges are varied and there is 

no “one size fits all”. 

We will also provide disadvantaged pupils with support to develop independent life and 

social skills and continue to ensure that high-quality work experience, careers guidance 

and further education guidance is available to all. 

Our school strategy links to wider school plans for educational recovery, development 

of cultural capital opportunities and wider learning opportunities for all students at St 

George’s.  

Our strategy will be driven by the needs and strengths of each young person, based on 

formal and informal assessments, not assumptions or labels.  This will help us to 

ensure that we offer them the relevant skills and experience they require to be 

prepared for adulthood. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our data outcomes, attendance and observations we identified the need 
to build resilience and stamina of students to elicit pre pandemic 
outcomes following the impact of Covid 19 and the changing nature of 
our cohort. 

2 Our assessments, observations and conversations with students 
indicate that disadvantaged students often require additional support to 
develop personal/emotional skills e.g. understanding and regulating 
emotions. 

3 Through observations and conversations with students, families and 
external professionals we have identified that the lack of transition due 
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to the ongoing pandemic (Sept 20/21) has had a negative impact on 
students behaviour, learning and mental health. 

4 Through observations and conversations with students and their 
families, we find that disadvantaged/vulnerable students generally have 
fewer opportunities to develop cultural capital outside of school. 

5 Through observations, conversations with students and families, the 
impact of living in an area of deprivation and the ongoing pandemic 
aspirations and expectations within the community are low.  

Intended outcomes   

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment for disadvantaged 
students in all curriculum areas, relative to 
their starting points as identified through 
baseline assessments. 

Through achievement of improved 
performance, as demonstrated by our in 
school data and formal outcomes at the 
end of our strategy in 2024/25. 

Students have positive mental health and 
are able to self-regulate their emotions 
effectively to enable engagement in 
learning, including good attendance and 
the ability to function well within the 
community. 

Improved school attendance to pre-
pandemic levels (93%) despite the 
ongoing anxiety around the Covid 
Pandemic.   

 

Students access a broad range of 
opportunities within their curriculum in 
preparation for adult life. 

Students transition in and out of school 
from year to year and Key Stage to Key 
Stage smoothly to promote positive 
mental health, reduce anxiety and enable 
engagement in learning.  

Students are well prepared and able to 
transition to their next stage of their 
education successfully. 

Students have greater confidence and 
independence to help them engage more 
with the wider community and prepare for 
adulthood. 

Culture capital opportunities are broad.   

Work experience/supported internships 
placements are effective. 

Students feel better prepared for life after 
school through focused curriculum, 
mentoring, work experience and 
opportunity. 

Students access appropriate elements of 
5 curriculum pathways to adulthood 
depending on need, starting/assessment 
point and progression. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £26,614 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Additional hours 
for a teacher to 
support a 
consistent 
approach to 
challenging 
behaviour, 
develop 
personal/emotio
nal skills to 
enable students 
to access 
education.  

EEF learning behaviour work has developed from rich and 
diverse evidence base reports on improving behaviour, 
metacognition and self-regulated learning, special 
educational needs in mainstream schools, working with 
parents, and social and emotional learning. 

 

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/learning-behaviours  

 

1, 2,  

National Online 
Safety 
subscription for 
students and 
parents  

We believe that through our engaging Online Safety training 
resources for school staff, parents and students, we can 
make a difference. 

We will achieve this through equipping school staff, parents 
and students with the knowledge they need to understand 
online dangers and how best to react should an incident 
arise. We achieve this through the execution of multiple initi-
atives which help reduce online risks. 
 
https://nationalonlinesafety.com/  
 
Some groups of children are potentially more vulnerable 
and more at risk than others when using ICT. These can in-
clude children with emotional or behavioural difficulties, 
learning difficulties, and other complex needs, as well as 
those whose English is an additional language, and looked 
after children. 
 

 Children and young people with Autistic Spectrum 
Disorder may make literal interpretations of content, 
which will affect how they respond. 

4 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours
https://educationendowmentfoundation.org.uk/guidance-for-teachers/learning-behaviours
https://nationalonlinesafety.com/
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 Some children may not understand much of the ter-
minology due to language delays or disorders. 

 Some children with complex needs do not under-
stand the concept of friendship, and therefore trust 
everyone implicitly. They do not know how to make 
judgements about what is safe information to share. 
This leads to confusion about why you should not 
trust others on the internet. 

 There is also growing concern around cyberbullying. 
We need to remember that some children with SEN 
or disabilities may be vulnerable to being bullied 
through the internet, or not recognise that they are 
being bullied. 

 In addition, some children may not appreciate how 
their own online behaviour may be seen by someone 
else as bullying. 

https://www.childnet.com/resources/kia/know-it-all-for-teach-
ers-sen/  

 

Train an 
additional 
member of staff 
as a Pro-act 
SCIP Instructor 
to enable them 
to deliver 
training to all 
members of 
staff. 

  

PROACT-SCIPr-UK® is a values-based approach with an 
emphasis on being proactive – getting it right for the 
person, rather than being reactive or responding to an 
episode of challenging behaviour. The aim is to raise the 
person’s self-esteem, improve quality of life, empower 
them and enable them to live a more independent and 
fulfilling lifestyle. 

 

https://www.proact-scipr-uk.com/proact-scipr-uk/  

1, 2 

Resources and 
membership to 
associations to 
support teacher 
understanding of 
cultural capital.   

It is the essential knowledge that pupils need to be 
educated citizens, introducing them to the best that has 
been thought and said and helping to engender an 
appreciation of human creativity and achievement. 

 

https://www.gov.uk/government/publications/school-
inspection-handbook-eif/school-inspection-handbook  

 

4, 5 

Train a member 
of staff to deliver 
Forest Schools 
sessions onsite 
to students from 
across the 
school. 

A growing body of research evidence has demonstrated 
the benefits of Forest School including improvements in:  

Social and emotional development 

Academic attainment 

School attendance 

Environmental attitude and knowledge 

 

There is evidence that Forest School can benefit children 
and young people in a range of ways and that the physical 
and pedagogical environment may be particularly 
beneficial for children and young people with social and 

1, 2, 4, 5 

https://www.childnet.com/resources/kia/know-it-all-for-teachers-sen/
https://www.childnet.com/resources/kia/know-it-all-for-teachers-sen/
https://www.proact-scipr-uk.com/proact-scipr-uk/
https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook
https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook
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emotional difficulties, many of whom struggle within the 
classroom environment. 

 

https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files
/forest-school-for-wellbeing.pdf  

To train a 
member of staff 
to become a 
Youth Mental 
Health First Aid 
trainer. 

 

Train additional 
staff in Youth 
Mental Health 
First Aid. 

 

Mental health problems among people with a learning 
disability are often overlooked, underdiagnosed and left 
untreated as a result of poor understanding, awareness, 
evidence in this area and symptoms being mistakenly 
attributed to the person's learning disability. 

 

Data has shown that people with SEN had higher rates of 
symptoms of common mental health problems (25%) 
compared to those with average (17.2%) or above-average 
(13.4%) intellectual functioning. 

One study found that 54% of people with a learning 
disability have a mental health problem. 

Children with learning disabilities are four and a 
half times more likely to have a mental health problem 
than children without a learning disability 

 

https://www.mentalhealth.org.uk/statistics/mental-health-
statistics-learning-disabilities 

1, 2, 3, 5 

To undertake 
refresher training 
for 6 members of 
staff in Rebound 
therapy. 

REBOUND THERAPY is the phrase that describes a 
specific model of trampoline therapy:- exercise therapy 
which uses a full sized trampoline to provide opportunities 
for movement, therapeutic exercise and recreation for 
people across virtually the whole spectrum of special 
needs. 

 

THE TRAINING COURSE teaches logical progressions of 
movement patterns designed to encourage the student to 
continually develop whilst at the same time experiencing 
healthy exercise and enjoyment. 

 

https://www.reboundtherapy.org/  

1, 2, 3 

 

  

https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files/forest-school-for-wellbeing.pdf
https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files/forest-school-for-wellbeing.pdf
https://www.mentalhealth.org.uk/statistics/mental-health-statistics-learning-disabilities
https://www.mentalhealth.org.uk/statistics/mental-health-statistics-learning-disabilities
https://www.reboundtherapy.org/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £43891 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
address
ed 

Supply 
teacher to 
administer 
reading 
assessme
nts for 
whole 
school to 
enable 
targeted 
individualis
ed support 
within an 
appropriat
e 
timescale. 

Understanding the meaning of a text requires a combination of 
word recognition and language comprehension. 

 

https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/f
iles/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf  

1 

Employ T1 
for an 
additional 
day a 
week to 
support 
the 
transition 
of a 
complex 
Year 7 
students 
into 
Secondary 
school due 
to lack of 
transition 
opportuniti
es as 
result of a 
pandemic. 

It’s important to prepare pupils who are more likely to struggle with 
moving to a new school or phase of education. This includes chil-
dren and young people with: 

 additional learning needs (also known as SEND, ASN or ALN) 

 mental health problems 

 behavioural problems 

 limited parental support 

 experience of transient living, such as being in care 

 anxiety 

 experience of being bullied. 

 

https://www.mentallyhealthyschools.org.uk/risks-and-protective-
factors/school-based-risk-factors/transitions/  

3, 5 

1 hour a 
week for 8 
weeks T4 
support for 
Year 7 

Music therapy has a lot to offer LAC children as it is a safe place 
to learn about play, turn taking, taking risks and ultimately building 
trust in another person, which in turn contributes to healthier self-
esteem. 

1, 3, 5 

https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/files/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf
https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/files/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
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student to 
complete 
music 
therapy 
course 
started at 
Primary 
School 
during the 
pandemic. 

https://www.nordoff-robbins.org.uk/blog/making-music-with-
looked-after-children-and-their-carers/  

HLTA role 
(3 days a 
week) to 
run 
dedicated 
in school 
interventio
ns 
programm
e to 
support 
students 
whose 
education 
outcomes 
are not 
making 
expected 
progress. 

Interventions are provided in addition to high quality teaching in the 
classroom and are an essential part of the additional provision 
offer to pupils with SEND. 

 

https://www.provisionmap.co.uk/5-steps-to-effective-interventions/  

1, 2, 3, 5 

Additional 
T1 
employed 
for 2 terms 
to support 
student 
with SEMH 
needs to 
transition 
effectively 
into his 
next stage 
of 
education. 

It’s important to prepare pupils who are more likely to struggle with 
moving to a new school or phase of education. This includes chil-
dren and young people with: 

 additional learning needs (also known as SEND, ASN or ALN) 

 mental health problems 

 behavioural problems 

 limited parental support 

 experience of transient living, such as being in care 

 anxiety 

 experience of being bullied. 

 

https://www.mentallyhealthyschools.org.uk/risks-and-protective-
factors/school-based-risk-factors/transitions/ 

1, 2, 3, 5 

Peripatetic 
music 
tuition to 
support 
young 
people to 
develop 
their 

Music learning develops pupils' critical skills: their ability to 
listen, to appreciate a wide variety of music, and to make 
judgements about musical quality. It also increases self- discipline, 
creativity, aesthetic sensitivity and fulfilment. 

 

https://dera.ioe.ac.uk/13802/1/music.pdf  

2, 4, 5 

https://www.nordoff-robbins.org.uk/blog/making-music-with-looked-after-children-and-their-carers/
https://www.nordoff-robbins.org.uk/blog/making-music-with-looked-after-children-and-their-carers/
https://www.provisionmap.co.uk/5-steps-to-effective-interventions/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/transitions/
https://dera.ioe.ac.uk/13802/1/music.pdf
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understandi
ng of 
communica
tion and 
social 
relationship
s. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £61769.62 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Enhancing our 
positive 
behaviour 
support 
system. 

 

A research report by the Department of Education found 
that, in a study on ‘Behaviour Management Systems in 
Schools Rated Outstanding’, 100% of all schools utilised 
reward systems as a proven method of encouraging positive 
behaviour. 

 

https://www.tokensfor.com/advice-centre/school-reward-
systems/  

 

1, 2, 3, 4, 
5 

To develop 
age 
appropriate 
reading 
resources in all 
areas of the 
school. 
(£9250.22) 

Understanding the meaning of a text requires a combination 
of word recognition and language comprehension. 

 

https://improvingliteracy.org/sites/improvingliteracy2.uoregon
.edu/files/briefs/Learing-to-Read-The-Simple-View-of-
Reading.pdf 

1, 2 

To develop the 
quality of 
maths teaching 
through 
additional 
resources.  

Concrete materials, coupled with good teaching practice and 
strong teacher content knowledge, provide opportunities for 
learners to construct rich understandings of mathematical 
concepts. In addition, allowing opportunities for children to 
physically engage with materials can be much more 
meaningful than working only with visual or even digital 
representations, particularly when learners are still in the 
concrete phase of their learning about specific concepts.   

 

https://engagingmaths.com/2018/02/18/more-tips-for-
teachers-essential-materials-for-every-mathematics-
classroom/  

 

1, 5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602506/Behaviour_Management_Case_Studies_Report.pdf
https://www.tokensfor.com/advice-centre/school-reward-systems/
https://www.tokensfor.com/advice-centre/school-reward-systems/
https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/files/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf
https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/files/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf
https://improvingliteracy.org/sites/improvingliteracy2.uoregon.edu/files/briefs/Learing-to-Read-The-Simple-View-of-Reading.pdf
https://engagingmaths.com/2018/02/18/more-tips-for-teachers-essential-materials-for-every-mathematics-classroom/
https://engagingmaths.com/2018/02/18/more-tips-for-teachers-essential-materials-for-every-mathematics-classroom/
https://engagingmaths.com/2018/02/18/more-tips-for-teachers-essential-materials-for-every-mathematics-classroom/
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Additional 
resources to 
support remote 
learning and 
the recovery 
curriculum.  

Teachers report that the following proportions of pupils are 
less engaged in remote learning than their classmates: 

 Pupils with limited access to IT and/or study space (81%) 

 Vulnerable pupils (62%) 

 Pupils with special educational needs and disabilities 
(58%) 

 Pupils eligible for Pupil Premium funding (52%) 

 Young carers (48%). 

https://www.nuffieldfoundation.org/news/disadvantaged-
pupils-less-engaged-in-remote-learning  

1, 2, 3, 5 

Additional ICT 
equipment to 
support 
students to 
access a wider 
range of 
opportunities in 
school. 

 

For pupils with SEND, technology can be a useful tool to 
support teaching.   This technology will also support pupil’ 
literacy skills, and will help to deliver the curriculum. 

https://educationendowmentfoundation.org.uk/public/files/Pu
blications/digitalTech/EEF_Digital_Technology_Summary_of
_Recommendations.pdf  

1, 5,  

Resources 
working with 
students and 
their 
parents/carers 
to develop 
home learning 
environments 
and increased 
self-
expressions. 

  

The NSPCC recommends parents and carers work with their 
children to create routines that provide structure to their day, 
partake in activities together, and assist children in 
expressing their emotions. 

 

https://www.nspcc.org.uk/keeping-children-safe/support-for-
parents/supporting-children-special-educational-needs-
disabilities/  

1, 2, 3, 5 

Enhancing the 
sensory 
regulation 
equipment 
available for 
disadvantaged 
learners with 
enhanced 
sensory needs, 
including 
autism.  

 

We have observed that sensory equipment and resources 
such as weighted blankets, and additional proprioceptor 
equipment can be effective at providing supporting students 
with sensory needs. 

 

1, 2, 3, 

Implement a 
programme of 
Equine 
Therapy 
Support for 
identified 
students 

 

By working through equine therapy, you can develop skills 
such as communication, self-control, problem solving and 
accountability, as well as improving your self-esteem, 
empathy, flexibility and independence. 

 

https://www.priorygroup.com/priory-treatment-
programmes/therapy-types/equine-therapy  

 

1, 2, 3 

https://www.nuffieldfoundation.org/news/disadvantaged-pupils-less-engaged-in-remote-learning
https://www.nuffieldfoundation.org/news/disadvantaged-pupils-less-engaged-in-remote-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Summary_of_Recommendations.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Summary_of_Recommendations.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Summary_of_Recommendations.pdf
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/supporting-children-special-educational-needs-disabilities/
https://www.priorygroup.com/priory-treatment-programmes/therapy-types/equine-therapy
https://www.priorygroup.com/priory-treatment-programmes/therapy-types/equine-therapy
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Provision of 
protective 
equipment for 
staff working 
with the most 
vulnerable of 
students  

 

In the unprecedented disruption and social isolation of the 
COVID-19 pandemic, families around the world are faced 
with questions of how their children can thrive in these 
conditions. On top of the ubiquitous challenges for all 
children, this public health crisis imparts unique difficulties 
for children with special health needs. We identify children 
with Autism Spectrum Disorder (ASD) as being particularly 
vulnerable to negative impacts of the COVID-19 pandemic. 
We examine why children with ASD are uniquely vulnerable, 
recommend strategies to mitigate these stressors for 
children with ASD and their parents, explore the potential 
challenges of reintegration into society as conditions 
improve, and examine the obligations of healthcare and 
community stakeholders to support these families. 

 

https://pubmed.ncbi.nlm.nih.gov/32986631/  

1, 2, 3 

Improving the 
outdoor 
learning 
environment  

 

A growing body of research evidence has demonstrated the 
benefits of Forest School including improvements in:  

Social and emotional development 

Academic attainment 

School attendance 

Environmental attitude and knowledge 

 

There is evidence that Forest School can benefit children 
and young people in a range of ways and that the physical 
and pedagogical environment may be particularly beneficial 
for children and young people with social and emotional 
difficulties, many of whom struggle within the classroom 
environment. 

 

https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files/f
orest-school-for-wellbeing.pdf 

1, 2 

To enhance 
cultural 
opportunities 
for all 
disadvantaged 
students as 
lived 
experience is 
limited due to 
living on an 
Island 

 

It is the essential knowledge that pupils need to be educated 
citizens, introducing them to the best that has been thought 
and said and helping to engender an appreciation of human 
creativity and achievement. 

 

https://www.gov.uk/government/publications/school-
inspection-handbook-eif/school-inspection-handbook  

 

4, 5 

 

Total budgeted cost: £132274.62 

https://pubmed.ncbi.nlm.nih.gov/32986631/
https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files/forest-school-for-wellbeing.pdf
https://www.ncl.ac.uk/media/wwwnclacuk/socialjustice/files/forest-school-for-wellbeing.pdf
https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook
https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

All students were baselined on return to school after the initial Covid 19 lockdown and 

a recovery curriculum implemented to promote positive mental health and a positive 

return to the learning environment. 

Baselining indicated that the majority students had lost learning during this time despite 

high quality remote learning in place for all, engagement was inconsistent and parental 

input and support impacted on outcomes. 

We used pupil premium funding to help provide wellbeing support and targeted 

interventions where required. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NA  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Impact spend on website. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Impact spend on website 

 

 



 

13 

Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


